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General Information about Response to Intervention 
(RTI) 

Why Response to Intervention? 

RTI emerged through the federal government reauthorization of NCLB, and IDEA. In those 
actions, the government moved away from the use of the IQ-Discrepancy model. Across 
the nation there is shared dissatisfaction with achievement results for all students but 
especially those at-risk. At-risk and minority populations are overrepresented in special 
education. Also, expensive programs with undocumented benefits exist across the country 
in, general education, Title I and Special Education. Disjointed programs across general, 
remedial and special education compromise outcomes and waste resources. 

 

 
What are the Federal and State Laws? 

Individuals with Disabilities Education Act 

 
Procedures for Evaluating Children With Specific Learning Disabilities (SLD) 

Section 300.307 (Specific learning disabilities) have been revised, as follows: 

(1) ) Proposed paragraph (a)(1) of Sec. 300.307, which allowed a State to prohibit the use 
of a severe discrepancy between intellectual ability and achievement for determining if a 
child has an SLD, has been removed, and proposed paragraph (a)(2) of Sec. 300.307 has 
been redesignated as paragraph (a)(1). 

 
(2) ) Section 300.307(a)(2) (proposed paragraph (a)(3)) has been changed to clarify that 

the criteria adopted by the State must permit the use of a process based on the child's 
response to scientific, research-based intervention. 

 
A new Sec. 300.311(a)(7) has been added to provide that if the child has participated in a 
process that assesses the child's response to scientific, research-based intervention, the 
documentation must include the instructional strategies used and the student-centered data 
collected, and documentation that the child's parents were notified about (A) the State's 
policies regarding the amount and nature of student performance data that would be 
collected and the general education services that would be provided, (B) strategies for 
increasing the child's rate of learning, and (C) the parents' right to request an evaluation. 
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What is Response to Intervention? 

Response to Intervention (RTI) is a multi-tiered approach to help struggling learners. 
Students’ progress is closely monitored at each stage of intervention to determine the 
need for further research-based instruction and/or intervention. 

 
RTI is a model or framework that addresses the academic needs of all students through a 
variety of services which provide many benefits: 

 
 High-quality instruction and scientific, research-based, tiered intervention 

strategies aligned with individual student needs 

 Frequent monitoring of student progress to make results-based academic or 
behavioral decisions 

 Data-based school improvement 

 
The RTI model provides early intervention that efficiently and flexibly delivers assistance to 
at-risk learners to close the skill or performance gap. RTI is not a new process. 
Components of this process may look familiar to educators who have informally 
implemented some pieces of the RTI process. This initiative will formalize the daily 
classroom interventions and support for students. 

 
In New Diana ISD, Response to Intervention is the umbrella of all interventions to 
support student success. Existing systems such as Student Success Initiative (SSI), 
English as a Second Language (ESL), Section 504, and Special Education all flow under 
the RTI umbrella, retaining and following their same legal processes and procedures.  At 
full implementation, the Response to Intervention Team will address: 

 Student Academic Needs/Concerns 

 Attendance/Tardy Concerns 

 Health Issues 

 Emotional/Social Concerns 

 Behavioral Issues 

 Any other concerns that may impact student success. Examples may include 
homelessness or change in financial or economic situation. 

 
NDISD Response to Intervention Characteristics 

 All children regularly receive high-quality core instruction in the general education 
setting. 

 The core of RTI is classroom instruction. 

 Teachers have a deep knowledge of curriculum and instruction, recognize 
indicators of engagement, screen and assess learning through daily 
interaction, use a variety of methods to monitor, assess and provide feedback, 
and differentiate and reteach. 

 Intervention occurs early, when learning and behavior problems are minimal. 
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NDISD Requirements for RTI 
 Each campus will develop a well-functioning RTI Team that 

meets r egularly. 

 Before an RTI meeting is held, classroom interventions must 
be attempted and documented. 

 Parents/guardians are communicated with at each step of the RTI 
process by phone, letter, or email. Parents are invited and encouraged 
to attend. 

 Each campus (except when there is severe cause to bypass the process) 
will include the following steps in the RTI process— 

 Identify Student Needs (from multiple resources) 

 Identify the Problem 

 Develop a Plan 

 Implement the Plan 

 Monitor and Adjust 

 Students who currently have an IEP do not go through the RTI process. 

 English Language Learners (ESL) students continue to go through the 
LPAC process. They may go through RTI, if a need is indicated. 
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Response to Intervention Components 

Universal Screening 

Universal Screening is a curriculum-based measurement that is used to assess all 
students usually at the beginning of the year (BOY), middle of the year (MOY) and end of 
the year (EOY). 

 
Response to Intervention Team 

The Response to Intervention Team is a group of three or more professionals who meet on 
a regularly scheduled basis to: 

 increase support for high-quality curriculum and instruction based on data 
collected, 

 provide systematic support for teachers, 

 focus the decision-making process on data analysis. 

The team reviews universal screening and progress monitoring data to interpret trends and 
identify struggling learners. Teams also are student-centered, focusing on individual student 
needs. 

 

3 Tiers of Intervention 
3 Tiers of Intervention are levels of instruction and intervention designed to meet the 
instructional needs of all students.  It is a prevention model that is aimed at finding 
students early-before they fall behind-and providing support students need throughout 
their years of school. The tiers have increasingly intense interventions to help students 
achieve success. 

 
 

 
Scientifically Based, Research Proven Interventions 
Scientifically based, research proven interventions are programs/practices that have a 
research base that uses rigorous, systematic, and objective procedures to obtain valid 
knowledge.  This research base employs systematic, empirical methods that draw on 
observation or experiment, has been accepted by a peer-reviewed journal or approved by 
a panel of independent experts through a comparably rigorous, objective and scientific 
review, and involves rigorous data analyses that are adequate to test the stated 
hypotheses and justify the general conclusions drawn. 
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Progress Monitoring 

Progress monitoring is the frequent measure of student progress in a brief, repeatable, 
reliable, and scientifically valid way, usually performed at predetermined intervals to 
allow for timely modification of instructional design to suit the student’s need. 

 
 
 
 

Probes 

Probes are the brief repeated assessments of academic skills used in progress monitoring. 
 
 
 

Fidelity 

Fidelity is the degree to which something is carried out as designed, intended, or planned. 
 
 

 
Validity 

Validity is the degree to which a test measures what it is designed to measure. 
 
 

Intervention 

Intervention is any process that has the effect of increasing learning or modifying a student’s 
behavior. 

 
 
 

 
Cutoff Score 

A cutoff score is a preset score to help identify struggling learners during universal 
screening at Tier 1. Placement in RTI should not be determined by only one assessment. 
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Three Tier Instruction 
 

 

The Three-Tier model of instruction is designed to meet the instructional needs of all 
students, including those who are slow starters and those who continue to struggle in 
school. It is a prevention model aimed at finding students early—before they fall behind— 
and providing the support students need throughout their years of schooling. The model 
may be thought of as a safety net for struggling students and as alternative to a “wait until 
they fail” model of intervention. 

 
The core of the Three-Tier model is instruction. Teachers have deep knowledge of 
curriculum and instruction standards and recognize indicators of student engagement. In 
Tier 1, teachers: 

 regularly provide high quality instruction matched to student needs, 

 universally screen and assess learning through daily interaction with students, 

 use a variety of methods to monitor, assess and provide feedback to 
students, 

 differentiate and re-teach to meet student needs, 

 consult with parents and colleagues when interventions do not produce 
student success. 

 
Intervention is support that has the effect of increasing learning.  Teachers will intervene with 
student’s at all three tiers.  At Tier 1, the focus is on designing and implementing effective 
instructional practices.  Tier 1 core instruction rests on the assurance that curriculum is 
research-based and delivered consistently on a daily basis. The core academic program 
needs to be evaluated to determine whether the instruction provided on the essential 
elements is designed to meet the needs of most students. Once the academic program has 
been shown to be meeting those needs, additional instructional strategies will focus on the 
particular needs of some students. At Tier 1, the focus is on targeting essential skills, 
supporting differentiated instructional practices, monitoring student responses, and training 
teachers in critical skills. 
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As with Tier 1 core instruction, interventions at all levels require scientifically based research, 
meaning that the research involves the application of rigorous, systematic, and         
objective procedures to obtain reliable and valid knowledge relevant to education activities 
and programs and includes research that employs systemically, empirical methods that draw 
on observation or experiment; involves rigorous data analyses, relies on measurements of 
observational methods across evaluators and observers, multiple measurements and 
observations, is evaluated using experimental and quasi-experimental design, ensure that 
students are presented in sufficient clarity and detail to allow for replication and has been 
accepted by a peer-review journal or approval panel. 

 
Efficacy and fidelity are critical in terms of interventions.  Efficacy means that the 
intervention or strategy is reliable and valid.  Fidelity means that a staff applied the 
intervention in the manner it was intended, based on how it was researched and validated. 
You cannot reduce the total time or time per session, for example, or alter the materials and 
still maintain fidelity. 

 

 
General guidelines for Tier 2 include grouping students with no more than 5 students for 
thirty minutes a day, 2-3 days a week. Progress monitoring occurs every two to three 
weeks. 

 

 
Tier 2 interventions are designed with individualized goals for each identified struggling 
learner.  The RTI will analyze student data to determine goals that are defined specific to 
the students’ academic skill deficit and the plan will include who will intervene, when the 
intervention will occur and what resources are needed for success. Personnel providing 
intervention have been trained and are qualified to provide the instruction necessary at this 
level. Students continue to receive Tier 1 core instruction while also receiving Tier 2 
supplemental intervention. 

 

 
Tier 3, Intensive Intervention, is for those students who continue to struggle or show need 
for additional support. Tier 3 guidelines include groups of 5 or less students, thirty-sixty 
minutes a day, 3-5 days a week. Progress monitoring occurs every one or two weeks. 

 

 
Tier 3 Interventions differ from the other levels in intensity.  Students receive instructional 
intervention that is more explicit, scheduled more frequently, for longer periods of time, and 
are targeted to specific deficiency areas for the individual student’s needs. Personnel 
providing intervention must be qualified to provide the instruction necessary at this level. 
Students continue to receive Tier 1 core instruction while also receiving Tier 3 Intensive 
Intervention. 
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        Tier I  Tier 2  Tier 3  

     Core Instruction  Supplemental Intervention  Intensive Intervention  

     Whole Class (with small 
flexible groups of 1:5-8) 

 1:5-8 Ratio  1:5  

     60-120 minute math or 
reading block 

 30 minute sessions  30-60 minute sessions  

     Daily  2-3 times per week  3-5 times per week  

     Progress Monitor regularly or 
at the end of each unit 

 Progress Monitor every three 
weeks (minimum) 

 Progress Monitor every two 
weeks (minimum) 

 

      

 

instruction provided to all 
students in the class 
 

 
guided by a comprehensive 

reading/math program 
 

 

components include whole 
group instruction, 
differentiated small group 
instruction, and individual 
conferencing/coaching 

  

 

designed with 
individualized goals for each 
identified struggling learners 
 

RTI analyzes student data 
to determine goals that are 
defined specific to the 
students’ academic skill 
deficit. Plan will include who 
will intervene, when the 
intervention will occur and 
what resources are needed 
for success 
 

personnel providing 
intervention are qualified to 
provide the instruction 
necessary at this level 
 

students continue to 
receive Tier 1 core 
instruction while also 
receiving Tier 2 
Supplemental Intervention 

  

 

students receive the 
instructional intervention 
more explicitly, more often, 
for longer periods of time, 
targeted to specific 
deficiency areas for the 
individual student’s needs 
 

personnel providing 
intervention are qualified to 
provide the instruction 
necessary at this level 
 

students continue to 
receive Tier 1 core 
instruction while also 
receiving Tier 3 Intensive 
Intervention 
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Response to Intervention Teams 
 
 

 
 

 

Response to Intervention (RTI) is a complex process. Establishing a successful, 
functioning RTI Team is critical to the success of RTI and New Diana ISD students. 

 

 
Principal leadership is critical. To achieve success in implementing RTI, the principal must 
understand the change process, consider school relationships and culture in making 
assignments to the team, have a vision for the team, and have an attitude that contributes 
to the success of RTI and the team. This is indicated in vocal support, resources for the 
RTI process that are made available, active participation in the team, and monitoring 
implementation of each component. 

 
Response to Intervention Teams believe that: 

 All students are unique and capable of learning. 

 All students shall experience success. 

 Teachers have an important role in the problem-solving process and in the 
development and implementation of interventions. 

 Teachers share responsibility for student 
learning. 

Function of Response to Intervention Team is: 
 Campus-focused. RTI will analyze universal screening data to interpret trends 

and identify struggling learners who fall below the cutoff score. This data may 
reveal deficits in curriculum and instruction. The team uses this data to provide 
consultation to teachers and other staff on improving Tier1 instruction. 

 Student-centered. RTI teams will focus on individual student needs. After Tier 1 
instruction and student is still struggling, RTI team problem-solves to decide on 
individual interventions aimed at meeting the needs rate of the struggling learner. 

RTI 

Team 



 

Attributes of Response to Intervention Teams: 
 are composed of a mix of staff, including respected teacher leaders, 

 are committed to the district and school’s instructional goals and programs, 

 are willing to accept responsibility for school factors that promote at-risk students’ 
progress, 

 have deep knowledge of curriculum and instruction, including multiple teaching 
strategies and interventions, 

 have a deep knowledge of student engagement, 

 have excellent communication and collaboration skills, 

 are experienced in or willing to learn data interpretation, 

 can organize thinking and school actions to map a course of improvement, 

 are confidential concerning student, teacher, campus and district information. 

 
RTI Team Membership 
Core Members include: 

 Principal/assistant principal 

 Counselor 

 Classroom Teacher 

 Parents 

Other members attend as needed. Floating team members may include: 
 Special Education Teacher 

 ESL Teacher 

 Dyslexia Teacher 

 Diagnostician 
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RTI Process 
 

The Response to Intervention Team is and will become a valuable resource for the 
campus. As word travels that the team provides teachers with useful and effective ideas 
for interventions, the number of student referrals could increase beyond the team’s 
capacity! Therefore, to avoid heavy meeting loads, the following guidelines will be 
followed: 

 

 After universal screening, the principal and lead teachers will review data. 
(Universal screening data will vary by grade level) 

 
 The data for students who are struggling can be reviewed in one or a series of 

meetings. Each student does not, at this point, need a full RTI meeting. 
 

 At Tier 1, teachers regularly provide high quality instruction matched to student needs, 
universally screen and assess learning through daily interaction with students, use a 
variety of methods to monitor, assess and provide feedback to students, differentiate 
and reteach to meet student needs, and consults with parent and colleagues when 
interventions do not produce student success. Tier I documentation should be 
maintained for each struggling student. Teachers will bring students to RTI team 
after consulting with colleagues and attempting intervention strategies. 

 

 

 After the teacher has attempted intervention strategies, and the student 
continues to struggle, a Tier II Referral will be completed and data collected 
before RTI meeting. 

 

 At this point, prior to the meeting the RTI Campus Coordinator 
gathers all information, including: 

 

1. All Tier I documentation from the classroom teacher. This should include areas 
of concern, strategies and interventions attempted, communication with parents, 
tutorial logs, documentation of lack of progress, etc. 

 

2. Tier II Referral (Form R) 
 

3. Health Information (Form L3) 
 

4. Classroom Observation (Form QC5) 
 

5. Student Information from Parent/Guardian (Form SI) 
 

6. Universal Screening Data (AIMSweb, Istation, Think Through Math reports) 

 

7. Copy of Report card 
 
 

 A Tier II Meeting is scheduled. Parent Invitations are sent home. 
(Form L4) 
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Student Intervention Team Meeting Agenda 
 
 

 
1. Review and Analyze Student Information, including: 

 Parent/social history 

 Teacher information 

 Student demographic data 

 Health information 

 Student achievement data 

 Universal screening data 
 
 

2. Clarify and target teacher concerns 
 
 
3. Set student goals 

 
 
4. Discuss intervention options and select intervention approach (who, when, where, how) 

 
 
5. Develop Action Plan, set dates for monitoring and follow up. 

 
 

 
After meeting, RTI campus coordinator will distribute action plan to 

necessary personnel, including parents. RTI campus coordinator is also 

responsible for intervention documentation. 
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Response to Intervention Teams 
 
 
 

 
Chairperson-an administrator holds this role 

 

 Responsible for facilitating the meeting process. 

 Appoints team members to send out notices and prepare data for meeting. 

 Welcomes, reviews purpose and sets goals 

 Reviews concerns and guides the problem-solving process. 

 Summarizes discussion, decisions and intervention plan if needed. 

 Determines the date to review the success or lack of success of the intervention. 

 

 

Record /Time Keeper 

 Documents discussion and decisions. 

 Helps staff stay focused, bring staff back to topic 

 Holds team to schedule 

 

 

RTI Campus Coordinator 
 Consults and collaborates with all staff. 

 Serves as an intervention expert. Ensures fidelity of assessments and interventions. 

 Will become a data expert and build capacity of teacher for data pulling and disaggregation. 

 Handles all communication. 

 Keeps all documents. 

 
 

Teacher 
 Serves as instructional expert. 

 Attends RTI meetings regularly or as needed. 

 Attempts intervention before coming to RTI Team. 

 Responds to suggested interventions. 

 Documents progress of lack thereof. 
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Norms for Response to Intervention Team 
 Norms are the standards or expectations by which individuals or a group has 

agreed to operate while working together. 

 Norms ensure all individuals have the opportunity to contribute, increase team 
productivity and effectiveness, facilitate the group’s ability to achieve its 
goals, and encourage “good behavior” in every meeting. 

 Norms should be used whenever two or more people are working together for a 
productive outcome. Groups develop their own norms by sharing of examples 
that other groups have developed, thinking about meetings that they look 
forward to attending, then identifying and purposefully setting expectations that 
will create that kind of meeting. 

 Norms address issues of time, listening, confidentiality, decision making, 
expectations, power/authority/influence, team development and any 
other needed issues. 

 Examples of norms include: 

 Start and end on time. 

 Conduct one piece of business at a time. 

 Conduct personal business outside of the meeting. 

 Conduct group business in front of the group. 

 Assign follow up and responsibilities. 

 Summarize what has been accomplished. 

 All participate. 

 Draw someone out who is quiet. 

 Listen actively and avoid side conversations. 

 Help the leader keep people on topic. 

 Establish a friendly signal for keeping to the norms. 

 One person talks at a time. 

 Be prepared. 

 No fault should be given or taken. 

 Discuss un-discussable issues 

 Maintain confidentiality, OR “What’s said here stays here.” 

 Stay focused. 

 Assist dysfunctional team members to be more 
productive. 
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Troubleshooting Response to Intervention Team Challenges 
 

 Establishing an effective team.  The success of any RTI Team will depend 
upon thorough preparation. Selecting the appropriate personnel, establishing a 
clear process and meeting procedures increases the likelihood of a positive 
outcome. Other important steps include: 

o getting the word out to faculty, other staff, and parents about the team 
o inventorying resources; 

o holding several practice team meetings to build the team’s meeting and 
problem solving skills. 

 

 

 Finding time to meet. The RTI process requires times for team problem-solving 

but time is a scarce and precious commodity.  Possible ideas include: 

o Conducting meetings outside the school day. 
o Utilize substitute to cover classroom so that teacher can meet. 

 Large volume of student referrals. 

o Handle some referrals early in the year.  With existing students, we know 
their struggles, get effective interventions in place for them early in the year. 
Don’t wait to “see how they do” in their new grade. 

o Create building-level interventions to target similar referrals.  Example: If 
a team receives frequent referrals involving students who do not complete 
homework, the campus may decide to set up a homework club or tutoring 
sessions designated to complete homework. 

o Several referrals from the same teacher or grade level/department with 
the same issue on several students. Example: Teachers report several 
students who are off-task. Bring one student to RTI, brainstorm interventions 
and teacher(s) attempt those with all off-task students. 

o Provide targeted staff development. If it is evident that a large number of 
referrals from different teachers center on issues of student behavior, then the 
team may decide to provide all staff with training on classroom management 
strategies. 

 

 Maintaining the Quality of the RTI Process.  Over time, teams may drift 
away from the core elements of the problem-solving process.  Time can 
become a factor so a team rushes through decisions—maybe even have a 
“walking” meeting where paperwork is signed as the coordinator walks it 
around!  One way that teams maintain quality is that they periodically set 
aside time as a group to rate practices.  Another method that teams can use 
to monitor how supportive and helpful they are, is to survey the satisfaction of 
teachers who have referred students to the RTI. 
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Scenario:  One campus administrator decided to ask a resistant teacher to join the RTI team 

because she was a highly respected veteran teacher. The administrator was well aware this 

teacher had publicly stated opposition to RTI. The administrator thought that the staff 

development afforded team members would change the teacher’s attitude. Within the first six 

months of implementation, the teacher was so disruptive to the process that she was asked to 

leave the team. This caused the team to be perceived and promoted by this teacher as an elitist 

group, which was not true. 



 

Universal Screening 
The primary purpose of universal screening is to determine which students need help. Also, universal 
screening will support development of research-based instructional practices that minimize failure and 
maximize success for all students. The district will establish dates for universal screening and place 
them on the assessment calendar. Universal screening begins early in the school year and is 
administered two additional times during the year. This is an assessment that utilizes curriculum-based 
measurement with all students. It measures: 

 effectiveness of core curriculum; 

 required developmental and prerequisite skills; 

 student background information; 

 skills that are the building blocks for acquiring higher-order skills. 

NDISD Universal Screening Tools 
 

BOY MOY EOY 

 
Grade Reading Math Reading Math Reading Math 

Kinder Istation Aimsweb Istation Aimsweb Istation Aimsweb 

Grade 1 Istation Aimsweb Istation Aimsweb Istation Aimsweb 

Grade 2 Istation Aimsweb Istation Aimsweb Istation Aimsweb 

Grade 3 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 4 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 5 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 6 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 7 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 8 Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Istation Think 
Through 
Math 

Grade 9 8th STAAR 8th STAAR Simulation Simulation 9th EOC 9th EOC 

Grade 10 9th EOC 9th EOC Simulation Simulation 10th EOC 10th EOC 

Grade 11 10th EOC 10th EOC Simulation Simulation 11th EOC 11th EOC 

Grade 12 Graduation Requirements 

*See District Assessment Calendar for exact date ranges. 

 
This screening information serves three purposes: 

1. Provides information useful for evaluating class performance and identifying needed 
teacher supports. 

2. Identifies students who need further evaluation and increase intensity of 
intervention. 

 

3. Identifies students who may slip through the cracks at one level of assessment but be caught 
by another. Example: A student who performs well in the classroom may 

score low on universal screening. 18 



 

 
A good screening process will quickly identify which students to target for intervention and 
whether there are specific gaps between student learning and core instructional 
expectations.  The screening will also identify which groups of students on the campus or 
within the district show the most and least academic progress. 

 
District administrators, campus administrators and teachers will have data to review 
results for core instruction needs, campuses, individual classrooms, and individual 
students. 

 
Campus administrators must convey to staff the necessity of both completing the 
universal screening and documenting results within the time designated.  Also, the 
fidelity of the administration and reporting must be maintained for accurate data. 
Teachers must understand that tier decision-making cannot begin unless data is 
complete and accurate. 

Scenario:  School districts have begun universal screening but many teachers have not used test 

data.  One campus administrator reported that teachers have given the assessment and received 

the results. However, not one teacher on the campus opened the instruction manual on how to use 

the results to guide decisions!  This campus administrator scheduled more training and followed 

up with teachers to ensure that they were comfortable with the data and using it for planning in 

their classroom. 
 

Screening data will allow campus teams to analyze core curriculum and teaching needs. 

 
There may need to be frank discussion on whether the teaching strategies are 
research-based and being consistently implemented as they are intended to be for 
validity and fidelity. 

 
 
 
 
 
 

When analyzing universal screening data, administrators and the RtI members typically 

begin by looking for patterns within the classroom, campus or district examples where data 

suggest that more than 20% of the student population is falling below the cutoff score. The 

presiding philosophy at this stage is that if more than 20% of the students in the universal 

screening fall below the cutoff score, this data trend may indicate that Tier 1 foundations of 

core curriculum and instruction need be to be altered to meet the needs of the students. 
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The data should be analyzed to determine whether the concerns are school-wide or 
classroom-based. Be careful here, this step is extremely important. All students should be 
judged against the same cutoff score. Certain student populations, such as ESL or 
economically disadvantaged should not be assigned a higher percentage of failure to meet 
cutoff standards. These students certainly need intervention to meet standards! 

 
After analyzing the data, the RTI members either rule out curriculum and teaching 
practices as causes of concern or take action to improve them where needed.  Once that 
has been done, RTI can focus on the students who remain below the cutoff score. 

 
 

Scenario: The campus team found that 35% of its ESL students performed below the identified 

cutoff scores for first-grade expectations in reading. The data also revealed that the students were 

primarily showing deficits in the areas of phoneme segmentations, sound blending, and fluency. 

The team examined instructional practices and was able to pinpoint weaknesses in instructional 

planning and design.  This resulted in designing staff training for understanding language 

acquisition as it relates to the development of reading skills, and adding research-based materials 

and ESL teaching strategies for the general education teachers to use in Tier 1 instruction with 

students. 
 

 

 

 
Scenario:  Campus data showed that a large portion of kindergarten and first-grade students 

falling below cutoff scores were students from poverty. Data helped the RTI Team determine that 

many of the students might not have had a strong language experience. The speech pathologist 

worked with kindergarten and first-grade teams to develop lesson plans with increase language 

enrichment activities.  The speech pathologist also went into classrooms and modeled whole-class 

instructional strategies.  RTI members noticed a significant increase in reading skills upon 

reviewing the next set of universal screening data. 
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Progress Monitoring 

Progress monitoring is an on-going systematic process for gathering data to measure 
academic, social or behavioral performance.  Many school reform movements use only 
summative assessment--state accountability systems and STAAR as an example.  Using 
progress monitoring, a formative assessment method, supports student achievement for 
several reasons. It collects and measures data on a frequent basis.  The intervention is 
objectively evaluated, based on this data. The data can be used to determine next steps. 

 

 
Progress monitoring is a fast, inexpensive and school-friendly approach that allows 
teachers to continuously measure student performance growth, to determine the student's 
rate of growth in performance and to provide objective data based upon the curriculum to 
determine if the instruction is providing benefit to ALL students.  Progress monitoring is 
used to determine the efficacy of an intervention and when and if an intervention should 
continue, be modified or stopped and another intervention implemented. The lack of a 
documented progress monitoring process is fatal to an intervention and the support team 
process. 

 
One characteristic of progress monitoring is frequent sampling of performance, 
determined by how far behind the student is. It uses short probes that measure specific 
skills. NDISD uses AIMSweb, Istation and Think Through Math to monitor the progress of 
students. 

 
When progress monitoring is implemented correctly, the benefits are great for everyone 
involved. Some benefits include: 

 accelerated learning because students are receiving more appropriate 
instruction; 

 more informed instructional decisions; 

 documentation of student progress for accountability purposes; 

 more efficient communication with families and other professionals about 
students’ progress; 

 
Overall, the use of progress monitoring results in more efficient and appropriately targeted 
instructional techniques and goals; which together, move all students to faster attainment 
of important state standards of achievement. 

 
NDISD Procedures for Progress Monitoring (K-8) 

Student’s progress will be monitored by using Aimsweb, Istation or Think Through Math. 
The skills assessed will vary depending on the student’s areas of concern.  This data 
should also be charted in the Progress Monitoring component.  Progress is monitored 
every three weeks (minimum) for students at Tier 2 and every two weeks (minimum) for 
Tier 3. The RtI Team can adjust this timeframe as needed to meet the needs of the 
student. The longer the duration of progress monitoring and the less scatter there is in the 
scores, the more accurate the trend line will be as a measure of the student’s rate of 
improvement and a predictor of their future level of performance. 
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Progress Monitoring Charts 
 
 

The Progress Monitoring chart will be reviewed by the RTI Team to determine when an 

intervention plan is helping students and when they are not.  The charted data provides a 

picture for the committee of how well a student is responding to intervention. When the 

data line is not showing improvement, the committee must convene to readdress the 

individual student’s intervention plan, make revisions, and then implement the new plan. 
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